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Introduction 

Open Educational Resources, a part of the global open content movement, are 

shared teaching, learning, and research resources available under legally 

recognized open licenses -- free for people to reuse, revise, remix, and 

redistribute. Why are OER important? High-quality OER can save teachers 

significant time and effort on resource development and advance student 

learning inside and outside the classroom. Further, open sharing of resources 

has the potential to fuel collaboration, encourage the improvement of available 

materials, and aid in the dissemination of best practices. 

OER are teaching, learning, and research resources that reside in the public 

domain or have been released under an intellectual property license that permits 

their free use and re-purposing by others. Open educational resources include 

full courses, course materials, modules, textbooks, streaming videos, tests, 

software, and any other tools, materials, or techniques used to support access to 

knowledge.  

Not only have these resources facilitated additional accessibility to Higher 

Education, it enables students to gain diverse sources to enhance their learning 

and save teachers time and efforts for increased access to outstanding 

resources and data.  It offers educators and self-learners opportunities to take 

advantage of resources in teaching, learning and research. It is certainly cost-

effective, since these learning resources are in the public domain and can adapt 

to suit the needs and expectations of institutions with limited costs.  OERs range 

from textbooks to curricula, syllabi, lecture notes, assignments, tests, projects, 
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audio, video and animation. It can enhance the existing curriculum and programs 

available to faculties and students. For teachers, it can serve as support 

materials to assist and enable them to create, adapt, and use OER as 

pedagogical and instructional materials and tools. 

The OER model is based on the philosophical assumption that knowledge is a 

social product and it is also desirable to make it a social property. 

Let us look at the financial considerations associated with Open Educational 

Resources. Various funding and financing models exist to sustain the 

management and operations of OER’s. In particular cases, direct funding is 

provided by organizations that see OER’s as part of their mission, while in others 

the free distribution of OER’s may promote or support different objectives, 

including commercial objectives. (Downes, 2007). In other cases, the resource 

providers themselves believe that the resources are important enough to fund, 

either directly or through fund-raising efforts, while in other cases the resource 

providers are able to obtain the support of third parties. In some cases, funding is 

applied directly to operating expenses, while in others 

OER and its Contribution to Teaching and Learning 

Open Educational Resources can make a significant contribution to these 

processes of teaching and learning in Higher Education Institutions. The 

educational potential of OER depends on: 

 
1. Improving the quality of learning materials through peer review processes; 
 
2. Reaping the benefits of contextualisation, personalisation and localisation; 
 
3. Emphasising openness and quality improvement; 
 
4.   Building capacity for the creation and use of OER as part of the professional 
      development of academic staff; 
 
5.    Serving the needs of particular student populations such as those with 
        special needs or learning difficulties; 
 
6.     Optimising the deployment of institutional staff and budgets; 
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7.      Serving students in local languages; 
 
8.      Involving students in the selection and adaptation of OER in order to 
engage 
         them more actively in the learning process; and 
 
9.          Using locally developed materials with due acknowledgement. 

Guidelines for HEI’s to consider 

The following list are guidelines that were suggested by the UNESCO for HEI’s to 

consider: 

A) Develop institutional strategies for the integration of OER. 

These Guidelines suggest elements that institutions may wish to consider in 

developing 

corporate strategies for the integration of OER into a range of activities. 

Institutional policies should be reviewed to: 

 Encourage judicious selection and adaptation of existing OER, as well as 

      development of new materials where necessary; 

 Promote the publication of educational materials as OER within 

      institutional protocols; 

 Promote research on using, reusing and repurposing OER; 

 Promote students publishing their work (with the guidance of academic 

       staff and within institutional protocols) under an open licence as OER; 

 Build OER into mechanisms for institutional and individual 

       monitoring; 

 Promote collaboration both within and beyond the institution in 

       developing materials; 

 Provide staff with appropriate incentives and rewards for the 

       development, acquisition and adaptation of learning materials; and 

 Ensure that staff workload models allow for curriculum, course and 

      materials design and development. 
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B) Recognise the important role of educational resources within 

internal 

             quality assurance processes.  

This should include establishing and maintaining a rigorous internal process for 

validating the quality of educational materials prior to their publication as OER. 

 

C) Consider creating flexible copyright policies.  

Such policies could make it simple for staff to invoke some-rights-reserved 

copyright or other licensing permutations when this is deemed necessary. These 

policies could be part 

of a wider institutional process to ensure that robust, enforceable IPR, copyright 

and privacy policies are in place and accurately reflected in all legal contracts 

and conditions of employment. 

 

D) Undertake institutional advocacy and capacity building 

Ongoing awareness-raising, capacity-building (staff development) and 

networking/ 

sharing for both women and men can be carried out to develop the full range of 

competences required to facilitate more effective use of OER. These activities 

could aim to encourage a shared vision for open educational practices within the 

organisation, which would ideally be aligned to the institution’s vision and mission 

and linked to incentives. 

 

E) Ensure ICT access for staff and students.  

This means striving to ensure that academic staff and students have ubiquitous 

access to the necessary ICT infrastructure, software and connectivity to access 

the Internet and 

develop or adapt educational materials of different kinds. This should include 

software applications, such as Web content editing tools, content management 

systems, templates and toolkits that facilitate the creation and use of adaptable, 

inclusively designed educational resources. It might also entail developing a 
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repository of the work of academic staff and students that could serve as a 

powerful teaching and learning resource, while raising awareness of the 

distinction between appropriate sharing/collaboration and plagiarism. Staff and 

students should also have access to training/ professional development and 

support to use these systems. 

 

F)  Develop institutional policies and practices to store and access 

OER. 

This includes the capacity to store, manage and share resources and content, 

both internally and externally, so that academic endeavours build on a growing 

base of institutional knowledge. This might be done most cost effectively as part 

of a coordinated national strategy or in partnership with emerging global OER 

networks and repositories based on open standards. 

 

G) Review institutional OER practices periodically.  

Such reviews will help the institution determine the value of its policies and 

practices. They could include reviewing the extent of the use of openly licensed 

educational 

materials in higher education programmes. They could also include assessing 

the effects of this use on the quality of educational delivery and its impact on the 

cost of developing/procuring high quality teaching and learning, learning 

materials for undergraduate and postgraduate programmes. Where relevant, this 

might be extended to showcasing examples of good practices.  

   

Conclusion 

Open Education Resources (OER) represents another concept that can enlarge 

the courses or programs’ offering for Higher Education Institutions in Mongolia. 

Mongolia’s institutions could also participate in sharing its expertise and 

resources with other institutions throughout the world. 
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The guidelines that are suggested in this document can serve as a starting point 

for HEI’s that want to explore the possibilities of OER. 

MASSIVE OPEN ONLINE COURSES (MOOCs) 

INTRODUCTION 

Learning and teaching in Higher Education Institutions (HEIs) in 2016 has 

evolved and technology is playing a great part of it.  Selingo (2015) predicts that 

technology will transform Higher education for the better. Free massive online 

open courses (MOOCs) and hybrid classes, adaptive learning software, and the 

modification of traditional degree credits will increase access to high-quality 

education regardless of budget or location and tailor curricula and programs to 

individual needs. One thing is certain: the students of tomorrow will have a 

radically different educational experience than their parents. 

Colleges have a problem here: the way in which the core services of education 

are rendered is changing, but the underlying business model is not.  A number of 

converging trends pose a challenge to brick-and-mortar institutions: 

•the emergence of the learning sciences and their application to educational 

practice, 

•the movement toward competency-based education, and 

•new business models that effectively combine instructional quality, lower cost, 

and increased access through unlimited scalability (MOOCs). 

A turning point will occur when a MOOC-based program of study leads to a 

degree from an accredited institution. Indeed, we are already partially there: 

students can now receive transfer credit toward a degree from an accredited 

institution for learning not obtained at a college or university. 

In the following pages, we will outline the definition of MOOCs, their 

characteristics and how these courses are changing the face of the Higher 

Education Institutions. An underlying question is how HEI’s in Mongolia can be 
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affected and take advantage of technology and more specifically Massive Open 

Online Courses. 

WHAT ARE MOOCs? 

A MOOC is a model of educational delivery that is, to varying degrees, massive, 

open, online, and a course. Most MOOCs are structured similar to traditional 

online higher education courses in which students watch lectures, read assigned 

material, participate in online discussions and forums, and complete quizzes and 

tests on the course material. The online activities can be augmented by local 

meet-ups among students who live near one another. MOOCs are typically 

provided by higher education institutions, often in partnership with “organizers”, 

though some MOOCs are being offered directly by a college or university. 

MOOCs arise among several important trends, and they raise important 

questions and spark essential conversations about curriculum design, 

accreditation, what constitutes a valid learning experience, and who has access 

to higher education.  

BENEFITS AND CHALLENGES OF MOOCs 

There are numerous benefits to MOOCs. First and foremost, it is the accessibility 

to courses and programs for students from other institutions that would enhanced 

their educational experience. It also another methodology that is learner-centered 

and engage the students to learn independently. There are pedagogical benefits 

of MOOCs. The structure and format of MOOCs is being adapted as more 

experience is gained with their delivery and so it is important to understand in a 

systematic manner their benefits and shortfalls. Table 1 outlines the different 

characteristics of MOOCs and their pedagogical benefits 

 

Table 1: Characteristics of MOOCs and their related pedagogical benefits. 

MOOC characteristics Pedagogical benefits 
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Online mode of delivery Efficacy of online learning 

Online quizzes and assessments Retrieval learning 

Short videos and quizzes Mastery learning 

Peer and self–assessment Enhanced learning through this assessment 

Short videos Enhanced attention and focus 

Online forums Peer assistance, out–of–band learning 

 How do these considerations become manifest in practice?  

Consider video, for example. Film and television have been a part of education 

for decades and have had an impact that has been widely derided as 

unimpressive. Nadaner, echoing a conclusion reached by many others argues 

that the imaginative uses of television may augment visual thinking, but constant 

exposure to fast-paced programming may inhibit the basic cognitive processes of 

attention, reflection and analysis. The faculties developed by the creation of 

video, though, is another matter. Using the technology simply to rewrite the rules 

of engagement of the traditional classroom also creates an interesting dynamic. 

Various scenarios are presented in which the number of course textbooks is 

reduced and where students are encouraged to explore new and much more 

diverse sources of information. This requires a new way of studying, one where 

students are encouraged to create abundance, to share liberally, to create – and 

then live in – a flow of content and information, and to think creatively and 

opportunistically.  

Finally, we are faced with the possibility of the “post-university”. This is a 

possibility that has occurred to many as they explore digital alternatives. Can we 

imagine a world where universities are “irrelevant”, as David Wiley, a professor in 

the United States, suggests? But we are actually in a mode where there is a way 

of looking at learning beyond the traditional transmission model, a model where 

instructors (and books) broadcast and students passively receive. Technology 
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and MOOCs increase the level of engagement and commitment displayed by the 

participants. 

While the primary mission of universities should remain focused on education, 

rather than skills training, many influencers in both higher education and the 

private sector have acknowledged the skills gap and are experimenting with new 

approaches—sometimes teaming up on initiatives to augment the college 

experience. Business leaders and educators alike are turning to new 

technologies, and skills-based assessment practices, to find and train the 

workforce needed today. 

Can an online course really teach students as well as a traditional on-campus 

course? The debate is open on this issue. Many believe not – they feel that while 

MOOCs are accessible, they are offer an inferior learning experience, lacking the 

richness of person-to-person interaction possible on a campus. This has been 

said for any introduction of technology in teaching and learning. 

An experiment at the Australian National University reported that students were 

comparing their MOOC experience to their previous on-campus courses. This 

seemed like a good way to get a student perspective on learning in online 

courses compared to traditional ones. The results showed that 87% of the 

students said they gained as much or more from online learning compared to on-

campus learning. 

 

Students were asked to explain the reason for their rating, and a very consistent 

picture emerged: MOOCs were preferred because of the ability to pause and re-

play the material.  One statement from a student stated: «Doing lessons in a 

MOOC allows for pausing, rewinding, re-watching, custom pacing, and flexible 

scheduling. All of that contributes to better understanding of the material.” 

Those who felt that they gained more from on-campus courses typically cited the 

rich discussions, but still had praise for the MOOC experience. These were the 
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opinions of people who have just completed a MOOC, so they may not be 

representative of typical on-campus students as a whole.  

And, the future of education in many ways is already here. Combination of online 

MOOC-style lessons with face-to-face workshops are also part of the educational 

journey of university students. This “flipped classroom” model can hopefully 

combine the advantages of both teaching styles and integrate the best of online 

and on campus learning.  

If you look at the MOOC realm, you will find that MOOC’s have eager supporters, 

but also critics. A MOOC is a relatively new knowledge and networking method 

and as new things get tested, they will always pros and cons. Here are some of 

the pros and cons of MOOC’s: 

Additional benefits of a MOOC: 

1. You can organize a MOOC in any setting that has connectivity (which can 

include the Web, but also local connections via Wi-Fi e.g.). 

2. You can organize it in any language you like (taking into account the main 

language of your target audience). 

3. You can use any online tools that are relevant to your target region or that are 

already being used by the participants. 

4. You can move beyond time zones and physical boundaries. 

5. It can be organized as quickly as you can inform the participants (which makes 

it a powerful format for priority learning in e.g. aid relief). 

6. Contextualized content can be shared by all. 

7. Learning happens in a more informal setting, at a place of your convenience 

and often around your own schedule. 

8. The nice thing is that a MOOC does not necessarily stop once the course 

closes. 
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9. Learning can also happen incidentally thanks to the unknown knowledge that 

pops up as the course participants start to exchange notes on the course’s study. 

10. You can connect across disciplines and corporate/institutional walls. 

11. You don’t need a degree to follow the course, only the willingness to learn (at 

high speed). 

12. You add to your own personal learning environment and/or network by 

participating in a MOOC. 

13. You will improve your lifelong learning skills, for participating in a MOOC 

forces you to think about your own learning and knowledge absorption. 

Challenges of a MOOC: 

1. It feels chaotic as participants create their own content. 

2. It requires digital literacy 

3. It demands time and effort from the participants. 

4. It is organic, which means the course will take on its own trajectory (you have 

got to let go). 

5. As a participant, you need to be able to self-regulate your learning and 

possibly give yourself a learning goal to achieve. 

 

PRACTICAL CONSIDERATIONS IN IMPLEMENTING A MOOCs 

There are various considerations to evaluate before rolling out a MOOC. Before 

launching into a MOOC, it is important to think about some crucial factors that will 

influence your MOOC choices and resources. Here are some important factors: 

1. The subject or field of the MOOC and distribution: well, this is of course the 

most obvious factor of all, but make sure there is a need for the MOOC and 

make sure you get the word of mouth out there! Use twitter, facebook, blogs, … 

any type of media to get people interested to join the course. 
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2. Ability of the proponents to put M in MOOC: Even if you get the word out, 

people may not go where you tell them to. Invite people with strong following to 

be co-leaders. 

3. Facilitators or not: depending on the group and the aim of a MOOC, you can 

opt to include designated facilitators, or to keep all the MOOC participants on the 

same role. 

4. Your target audience: this is important to estimate which online tools you will 

be able to use, and which hardware/connectivity they will most likely have. The 

language and FOG-index is also important if you want to deliver the content in 

compliance with your target audiences. 

 5. General design and core course resources: depending on your target 

audience you will choose different online resources to use in the MOOC. The 

general design of a MOOC will also result in different core course resources, it is 

important to really think about which type of tools would fit the target audience 

(and your course goals) the best. 

6. Accreditation or certification: yes or no? There is an hypothesis that when 

credits are offered, the drop-out rate of the participants will decrease. If you want 

to give credits, it is important to get all the paperwork in order. 

7. Copyright: are your resources freely accessible? If you offer a free online 

course, it is important that the references are also freely accessible and not 

hidden behind paid walls. Additionally you would want to put a copyright on the 

course itself. As MOOC’s are open, a Creative Common License would be a 

good way to go. 

DESIGNING A MOOC: USING SOCIAL MEDIA TOOLS  

Since targeted HEI’s in the Mongolia’s Higher Education Institutions Project 

might want to take advantage of MOOCs for their programs or to offer courses 

through MOOCs, we want to offer a few practical suggestions in case you want 

to develop and design MOOCs. 
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Depending on your target audience, a MOOC can look quite different in design. 

You have different options or tools to set up your MOOC. Depending on what you 

have in mind, your approach will demand different tools to reach the course 

architecture you are looking for. If you know your target audience, you can use 

those social media tools and internet options that you know your MOOC 

participants are already using. If you do not know your MOOC participants 

upfront, you might want to think about using the most accessible communication 

tools available. Choosing those tools that will allow the most optimal (= most 

fluent, easiest, low technological threshold) learning experience is essential if you 

want to include less tech savvy audiences as well. 

 In this increasingly Read and Write era, selecting tools for an online course can 

be demanding. Nevertheless there are some really easy one’s that you might 

want to consider for setting up your own MOOC. The list below is in no way 

exhaustive, it’s simply gives an overview of some of the options that are out there 

and that have been tested in previous MOOC’s. 

Google groups or another, similar list-serve 

Why: this type of online tool uses e-mail to keep everyone informed. With many 

of the list serve’s you can choose how you want your mails to be delivered (e-

mail digest: e.g. immediate, once a day, once a week). This type of medium 

works very well for discussions 

Extra bonus: if you use google groups, you can ‘star’ those discussions you want 

to follow up on. And if you use gmail, you will see that discussion threads with the 

same title will be grouped. This in combination with the stars offer a first filter 

option to keep on track with all the content that is delivered and exchanged in the 

MOOC. 

Twitter or another micro-blogging site 

Twitter or similar tools allow the group to share short messages with one another. 

This can be of great use to share not only ideas, but also relevant content from 

other sources. This type of medium works very well for quick item and idea 
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exchange. Another great bonus is that you can make use of paper.li or other 

tweet and hashtag based online ‘papers’. These papers will search the web e.g. 

#mobimooc and then add all the articles, blogposts, movies… it finds to one 

single page which looks like a newspaper. Other people can subscribe to this 

newspaper and stay up to date on everything that happens in the twitter-sphere 

and is linked to the hashtag or topic you are interested in. 

Backchannels: Tweets can also be used as backchannels (real-time online chats 

between participants to share ideas on synchronous events that are happening). 

Other possible backchannels to increase participation are skype, IMS, facebook 

chat… Backchannels offer an alternative way for participants to engage with one 

another and reflect on e.g. synchronous video sessions. 

A collaborative bookmarking tool, e.g. delicious.com 

It allow everyone to find bookmarked items all gathered in one place.  It is great 

for the organization of online resources that would otherwise be scattered across 

the Web. Once you make a repository, others can easily access all the resources 

that were exchanged during the MOOC. 

A Wiki or any accessible and editable online page 

Wiki offers an easy way to build a course syllabus (e.g. wikispaces). All the 

facilitators and participants can be given access, and you are able to see the 

different versions of what is added. A wiki offers an easy to read and edit space. 

It is ideal to build a course syllabus and to collaboratively built content that is 

durable. If you make use of wiki’s that are linked to durable, educational visions 

(e.g. WikiEducator or WikiVersity) you will have an opportunity to safeguard the 

content that was produced for later use. 

There are other great tools to use, such as Google docs or similar documents 

that are in the cloud. It enables you to share documents that is made really easy 

through google docs. It is great to collaboratively write articles, story boards… for 

the MOOC. By using annotations that are visible to all, it is easy for the 

participants to see the reasoning behind certain review suggestions. 



15 
 

Virtual synchronous classroom (e.g. Elluminate, Wiziq or Big Blue Button) 

Learning asynchronously does have its advantages. You can take time to reflect 

before answering. You can surpass time-zones. However, there is a certain 

specific dynamic in using synchronous events for learning. You can really 

connect to one another in real time. It is easy for putting one person/topic expert 

in the picture and exchanging ideas with her/him. Also, many synchronous 

classrooms have a recording option, allowing the sessions to be recorded for 

those participants that are unable to attend the live session. Make sure you 

provide the correct time-zones to all the participants. This is not always easy.  

A MOOC is built around a learner-centered approach. This means that each of 

the participants is responsible for their own learning. As such MOOC participants 

must be made aware of self-regulated learning and the learning challenges a 

MOOC brings along. 

REQUIREMENTS FROM THE LEARNER’S PERSPECTIVE 

One of key benefits of MOOCs is to increase accessibility and flexibility for the 

learners, while increasing programs or courses offering that might not be 

available. It also leads to greater utilization of technology in teaching and 

learning. These requirements can be defined as definite advantages of MOOCs 

for institutions, teachers and learners that embark in this mode of learning. 

The following outlines some of the requirements and advantages of MOOCs: 

1. Everyone is in this together, everyone will learn from each other. 

2. Peer-to-peer and informal learning are corner stones of e-learning in this 

knowledge era. 

3. The participants must understand the implications of self-regulated learning. 

A MOOC will give all the participants an enormous amount of content. The 

participants need to be able to manage this knowledge and choose between the 

information and wealth of data, facts and hypotheses.  Even if only a few formal 

resources are added, the discussion threads, the reflections shared by the 
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participants and the additional resources suggested by the participants and/or 

facilitators will simply result in a feeling of information overload. This overload 

sometimes results in participants stepping out of the MOOC information stream 

and sometimes they even decide to drop-out just because of this overload. 

It is then crucial that people who want to join a MOOC are made aware of this 

risk of information overload. Additionally some pointers can be given so new 

MOOC’rs can learn from other MOOC participants on how to stay on top of all 

this information. 

 The simplest rule is that you must not read or react to everything that is posted, 

but for some of us it is difficult to let go and trust that even if we do not read 

everything, our minds will still be able to lift itself to new heights of understanding. 

 Here are some guidelines on how to regulate the information overload of a 

MOOC for the learners. These tips are what was shared by participants in a 

MOOCs in order to cope with the abundance of resources: 

1. Use the course to your advantage! You know where you want to go, ask 

relevant help. 

2. Select between the abundance of resources. All of the facilitators have been in 

mobile learning for years, this means they have lists of resources. Do not expect 

yourself to go through them all: you need to select. 

3. Plan which type of participant you want to be during a MOOC so that you can 

have different levels of interaction. To know what time and effort you can invest 

in the MOOC you want to follow, make sure you have an idea of the time you can 

spend per week. In general one can have three major ways to participate in a 

MOOC: lurking, intermediate interaction, and be one of the memorably active 

participants.  

4. Develop a mental filter: you do not need to reply to everyone, skim discussions 

and choose to reply on what is of interest to you. 
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5. Get to the point: be short (max 250 words) and respectful in your 

discussions/questions/answers. This will save time for everyone. 

6. Use descriptive titles in your discussion threads: this allows people to 

immediately anticipate where you are going with your message. 

7. Connect with participants working on the same topic: there are too many 

participants, so select those who work on the same area (health, classrooms, 

languages…). Get to know one another, that way you can also stay in touch 

while your learning plans develop. 

8. Check your e-mail digest: once you have joined the google-group, make sure 

you choose how you want to be kept up to date: recommended choices either an 

abridged e-mail (= you get a summary of the new activities each day) or digest e-

mail (you get all the new messages bundled into one single mail per day). You 

can change these settings after you have joined as well, in the google group 

section 'edit my membership'. 

9. Dare to ask questions to stay on top of the content: sometimes you might not 

understand a concept which seems to be clear to all the rest (rest assured, there 

are always others who are also wondering about the same issues as you). If you 

feel unsure about a mobile aspect, ask the group or – if you do not feel confident 

enough: ask one of the facilitators. 

10. Pace yourself to keep motivated. Do not pressure yourself with perfection or 

the quest for full understanding: take it easy and know that your brain will pick up 

new knowledge, but it also needs time off for dreaming and being inspired. 

11. Dare to take time off: if you feel stressed and pacing no longer works => take 

time off. Get relaxed again and then join in. Remember, each week is focusing 

on a new topic, so you can always come back in for a fresh start. 

12. The most important idea behind self-regulated learning is: Make the course 

Work for you! 

 FACILITATION AND ORGANIZATION 
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A MOOC is more of a peer-to-peer knowledge exchange or learning method, 

which means you do not necessarily have to have one or more facilitators. You 

can opt for a MOOC in which all participants have equal roles. However you can 

also opt to appoint or attract facilitators that help guide the MOOC. 

In order to organize a MOOC one must have a topic or if you have a learner 

audience which you know, you could even ask them to come up with a topic to 

organize a MOOC on. Once a topic is chosen facilitators can be chosen based 

on their expertise and availability. 

To make your MOOC attractive to potential participants, it is also a good idea to 

gather strong facilitators who really know the topic at hand, or to select those 

peers from the group (if you go for a MOOC without specific facilitators) that are 

experts in their field. The content or the strength of the knowledge that can be 

exchanged makes or breaks a MOOC. 

An overall facilitator or coordinator can function as the glue of a course. This 

overall course facilitator is ideally someone with content expertise, but who is 

also communicative and knowledgeable about using the online tools that were 

chosen. This way she or he can help out whenever necessary and also add 

relevant content if needed. 

Depending on the subject of the MOOC, you might want to opt for subtopics that 

are guided from the side by facilitators specialized in these topics. If you do 

gather different facilitators, make sure you all get on the same track.  

Here is a list of 5 advices that will be helpful: 

1. Make sure all the facilitators know for which topic they are responsible 

2. Sit together with the facilitators before setting up the MOOC agenda 

3. Go through the online tools with the facilitators to ensure they know the 

affordances of the online tools 
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4. Pinpoint synchronous sessions (ideally in different time-zones, allowing people 

from around the world to attend without them having to wake up during the 

middle of the night) 

5. Make sure everyone knows what is expected of their facilitator role 

CONCLUSION 

MOOCs has a tremendous place in the learning spectrum in higher education. 

HEI’s in Mongolia should consider embarking in this journey and be active with 

other world institutions with great reputation. It would enhance the quality and the 

quantity of course offering and put some HEI’s in Mongolia on the world stage by 

offering and receiving quality courses.  

The MIT RELATE (Research in Learning, Assessing and Tutoring Effectively) 

group has released a study comparing students in a traditional course and a 

MOOC format. According to the study, MOOC students learned a bit more than 

students in a traditional university course, but less than students taught with an 

interactive engagement pedagogy (as would typically be exemplified by a 

blended learning pedagogy integrating technology with in-person instruction). 

The study looked at learning gains across a diverse range of students, and found 

that learning occurs at all levels, including the extremes.  

The challenge to engage in this venture would be a value added for Mongolia’s 

HEI’s and for learners. 
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