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1. Introduction and Context 

1.1 Introduction 

Teaching and learning are at the center of the success of Higher Education 

institutions. Effective learning is paramount to preparing the students for being 

able to function adequately in tomorrow’s world. At the forefront of this equation, 

we need to connect three components namely, the learner, the learning 

strategies and styles and the teaching dynamics and models. 

In order to be effective, teaching also need to be the focal point of the interaction 

that will developed between a faculty member and a learner. The learner need to 

be at the center of teaching, namely the establishment of learner centered 

teaching approaches and models. 

Through the HERP project, teaching and learning are essential components to 

the transformational efforts that HEI’s need to nurture and promote in order to 

move in the future. Learning need to be an active process that engage the 

learner and that prepare this individual to become a lifelong learner. Learning 

also need to be current and related to real life situations, while focusing on 

preparing students for the future. 

It is the intention of this module to develop a conversation and an exchange of 

ideas between HEI’s leaders on related topics that will foster a collaborative and 

interactive approach between teacher and learners. Best practises on the topic 

will also be introduced to complement the presentations and the interactions 
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between participants. Providing a variety of learning approaches and activities for 

a class enables individual students to choose the activity which is the most 

effective for them at the moment. Learners have to be at the center of what 

happens in the classroom with activities focused on their cognition and growth. 

They have to actively engage in learning in order to become self-regulated 

learners who are able to control their emotions and motivations during the study 

process, set goals, and monitor their own learning process. 

In the following sections of this document, the reader will find an overview of the 

content that will be shared in the workshop. Various theories, concepts and 

models are introduced and accompanied by practical applications through small 

groups’ discussions, case studies and reflective observations of what constitutes 

effective and innovative practises in teaching and learning. 

 

2. Principles and Models of Effective Teaching 

Teaching is a complex, multitask activity, often requiring faculty members to 

juggle multifaceted tasks and goals simultaneously and flexibly. The following 

powerful set of principles can make teaching both more effective and more 

efficient, by helping us create the conditions that support student learning and 

minimize the need for revising materials, content, and policies. While 

implementing these principles requires a commitment in time and effort, it often 

saves time and energy later on. 

Popular culture images of teaching would have us believe that the very best 

university professors speak from the front of a large lecture hall filled with eager 

young students listening to every word they utter. Or we sit at the head of a 

round table in a well-appointed seminar room with graduate students who wish to 

learn from our years of reading, thinking and writing. If cultural representations 

are any indication, professors are mere keepers of knowledge, the challenge at 

the gate our students must pass. 
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The academic reality has changed in dramatic ways, particularly as we use new 

platforms and technologies to interact with students. Innovative approaches to 

teaching and learning, such as competency-based education, increasingly rely 

on innovative models, a method of learning that challenges our popular 

conception of what it means to be a professor. 

In many fields, what you learn in school may not adequately prepare you for the 

real world as roles and contexts continue to evolve. This tension exists in public 

policy and public administration, where there appears to be a growing disparity 

between academia and practice. For instance, the increasing value of business 

and management skills in the public service is not adequately reflected in current 

programs. Attributes can also be more relevant than technical knowledge.  

More post-secondary institutions are beginning to bridge the training gaps by 

adding practitioners to their faculty and considering a more competency-based 

approach. To improve educational curricula, further dialogue across institutions 

and with private and public organizations is needed to define key competencies, 

share best practices, and overcome common challenges. 

There are many principles that support effective teaching by HEI’s faculty 

members. We suggest the following seven principles as a basis for our 

assumption that there has been numerous changes and innovative approaches 

that sustain quality teaching. 

1. Effective teaching involves acquiring relevant knowledge about students and 

using that knowledge to manage teaching and design content. 

When teaching, professors do not just teach the content, they teach students the 

content. A variety of student characteristics can affect learning. For example, 

students’ cultural and generational backgrounds influence how they see the 

world and the values they cherish. Students’ prior knowledge shapes new 

learning. Although we cannot adequately measure all of these characteristics, 

gathering the most relevant information as early as possible in course planning 

and continuing to do so during the semester can be helpful for the faculty 
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member. In summary, the capabilities, preparation, motivation, efforts and goals 

of the learners may influence faculty members as they plan. Variations in 

students’ purposes reflect the cultural diversity of learners, their preparation to 

learn and their career goals. Learning styles are also influential factors that need 

to be taken into account.  

2. Effective teaching involves aligning the three major components of instruction: 

learning objectives, assessments, and instructional activities. 

 Taking the time to do this upfront saves time in the end and leads to added 

success. Teaching is more effective and student learning is enhanced when (a) 

faculty members articulate a clear set of learning objectives (i.e., the knowledge, 

skills and competencies that we expect students to demonstrate by the end of a 

course); (b) the instructional activities (e.g., case studies, labs, discussions, 

readings) support these learning objectives by providing goal-oriented practice 

and real life situations; and (c) the assessments (e.g., tests, papers, problem 

sets, performances) provide opportunities for students to demonstrate and 

practice the knowledge and skills presented in the objectives, and for professors 

to offer targeted feedback that can guide further learning. 

3. Effective teaching involves articulating explicit expectations regarding learning 

objectives and policies. 

There is amazing variation in what is expected of students across the classrooms 

and even within a given discipline. For example, what constitutes evidence may 

differ greatly across courses; what is permissible collaboration in one course 

could be considered cheating in another. As a result, students’ expectations may 

not match the expectations of faculty members. Being clear about expectations 

and communicating them explicitly helps students learn more and perform better. 

Being explicit about course policies (e.g., on class participation, laptop use, and 

late assignment) in the syllabus and in class allows to resolve differences early 

and tends to reduce conflicts and tensions that may arise. Altogether, being 

explicit leads to a more productive learning environment for all students. More 

information on how clear learning objectives supports students' learning.  
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4. Effective teaching involves prioritizing the knowledge and skills we choose to 

focus on. 

It is imperative not to try to do too much in a single course. Too many topics work 

against student learning, so it is necessary for us to make decisions – sometimes 

difficult ones – about what we will and will not include in a course. This involves 

considerations such as recognizing the parameters of the course (e.g., class 

size, students’ backgrounds and experiences, course position in the curriculum 

sequence, number of course units), setting our priorities for student learning, and 

determining a set of objectives that can be reasonably accomplished. 

5. Effective teaching involves recognizing and overcoming expert blind spots. 

Faculty members are not students! As experts, faculty members tend to access 

and apply knowledge automatically and unconsciously (e.g., make connections, 

draw on relevant bodies of knowledge, and choose appropriate strategies) and 

so often skip or combine critical steps when teaching. Students, on the other 

hand, don’t yet have sufficient background and experience to make these leaps 

and can become confused, draw incorrect conclusions, or fail to develop 

important skills. They need professors to break tasks into component steps, 

explain connections explicitly, and model processes in detail. There is a need to 

identify and explicitly communicate to students the knowledge and skills that 

professors take for granted, so that students can see expert thinking in action 

and practice applying it themselves. 

6. Effective teaching involves adopting appropriate teaching roles to support 

learning goals. 

Even though students are ultimately responsible for their own learning, the roles 

assumed by faculty members are critical in guiding students’ thinking and 

behavior. Variety of roles can be assumed in teaching (e.g., synthesizer, 

moderator, challenger and commentator). These roles should be chosen in 

service of the learning objectives and in support of the instructional activities.  For 

example, if the objective is for students to be able to analyze arguments from a 
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case or written text, the most productive role the professor might take would be 

to frame, guide and moderate a discussion.  If the objective is to help students 

learn to defend their positions or creative choices as they present their work, the 

role might be to challenge them to explain their decisions and consider 

alternative perspectives. Such roles may be constant or variable across the 

semester depending on the learning objectives. 

7. Effective teaching involves progressively refining courses based on reflection 

and feedback. 

Teaching requires adapting. Continuous reflection on teaching and readiness to 

make changes when appropriate are the norm (e.g., something is not working, 

we want to try something new, the student population has changed, or there are 

emerging issues in our fields).  Knowing what and how to change requires to 

examine relevant information on teaching effectiveness.  Much of this information 

already exists (e.g., student work, previous semesters’ course evaluations, 

dynamics of class participation), or there is a need to seek additional feedback 

with help from the university teaching center (e.g., interpreting early course 

evaluations, conducting focus groups, designing pre- and posttests). Based on 

such data, the professor might modify the learning objectives, content, structure, 

or format of a course, or otherwise adjust his teaching. Steps by steps, 

purposeful changes driven by feedback and the priorities are most likely to be 

manageable and effective. 

Research and surveys regarding teaching and the instructional processes in 

postsecondary institutions show that, despite the emphasis on active learning 

and competency-based teaching, lecture is the most common instructional 

process used in university classrooms. There is a variety of factors that influence 

the choice of lecture and other factors. Lecture is often seen as the most 

controlled and organized process to deliver knowledge from the teacher’s 

perspective. It is also more time consuming and complex for the faculty member 

to find alternative ways to enter in a learning environment where the focus and 

the onus are centered on the learner. Often, past experiences about one’s 
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education is the safest way to deliver knowledge and meet the requirements of 

the content and objectives of the programs and curricula. Research on teaching 

styles at all levels of education suggests that individuals’ beliefs are contradicted 

by reason, experience, time and schooling. Content is often the main component 

of the approach taken by the faculty member, while methodologies and 

instructional strategies are second in their priority listing. Emphasis on academic 

content is often superposed over student learning. 

Teaching styles have often been oriented on teacher-directed activities.  Parallel 

to this approach, we find a Socratic style in which teachers direct and learners 

react and a facilitative style, where the faculty member focuses on creating 

learning experiences and engages students by being responsible for their own 

learning. In this last instance, teachers with a learning facilitation orientation 

depend on student participation in their courses, think of themselves as 

facilitators of learning, care about students and believe that they should motivate 

student learning. On the contrary, teachers favoring knowledge transmission 

have a good understanding and mastery of the content and discipline and believe 

their role is to impact information to learners (Trinwell &Prosser,2004).  

Similarly, we often come into contact with two different conceptions to teaching, 

namely an information transmission/teacher-focused approach and a conceptual 

change/student-focused approach. Professors who utilize an information 

transmission/teacher-focused approach are primarily concerned with teaching 

content and their focus is on how to organize, structure and present course 

content in a way that students can understand. Those identified as having a 

conceptual change/student-centered approach see their role as facilitating 

student learning and knowledge construction or as supporting conceptual 

change. They focus on what learners do and encourage them to develop their 

own understanding of knowledge. 

Further investigations in this area, has led to believe that the filed and disciplines 

have an impact on their teaching styles and approaches. Biglan’s typology was 

used to distinguish between “hard” or “soft” disciplines. Hard disciplines were 
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generally described as those in pure and applied sciences, while soft disciplines 

were generally in humanities and social sciences. Professors and faculty 

members teaching in hard disciplines were more likely to using teacher-focused 

approaches while those teaching in soft fields were more student-focused. Hard 

disciplines contain more concepts to be mastered, while soft fields focus more in 

exploring relationships, interrelationships and ideas.  A knowledge transmission 

to teaching can lead to learners not always mastering the content while a 

learning facilitation approach tends to focus on sustainable results on a long term 

basis. 

There is evidence that indicate that teaching styles can change and evolve as a 

result of experience and efforts. Faculty tend to adopt a particular teaching style, 

but are not restricted to it for the length of their career. Seeing students as 

partners in the learning process and getting them engaged in their learning can 

be a progressive evolution and a developmental strategy. In order to evolve, 

university faculty must be reflective on their present practise and willing to learn 

and change. The institution, in turn, should establish a climate for renewed 

practices and encourage instruction experimentation. There should be an 

expansion of the various instructional processes and adopt a situational 

approach. When students take charge of their own learning, it would be easier for 

the faculty to expand his pedagogical strategies.  In order to evolve gradually, 

faculty need to establish a balance between content and learner-centered and 

move along the continuum with confidence. As we will see later in this module, 

learning styles are varied and learners in the classroom come from different 

perspectives and learn differently from one another. 

It is a fact that few university teachers have been formally educated in teaching, 

learning strategies and pedagogy. Although institutions are investing more 

resources and establishing teaching resources and centres to assist faculty 

members to become proficient educators, a large part of the faculty of HEI’s are 

content specialists.  By developing institutional learning and teaching centers 

and providing resources for faculty members, institutions are striving to equip 
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their faculty to acquire additional knowledge on how people learn and how 

teachers can enhance that learning process. 

Effective teaching is, in large measure, the consequences of an academic plan 

that includes information and institutional decisions about instructional processes 

and how both administrators and faculty members can improve student learning 

and achievement. For their part, the HEI’s need to promote a climate for 

excellence in teaching and for the faculty members, an engagement to develop 

instructional strategies related to the attainment of the objectives of the academic 

plan. In doing so, the faculty members need to answer a few questions: 

 How will they assist learners in achieving the course’s goals and objectives? 

 What instructional and pedagogical strategies should they use to help 

learners attain these objectives?  

 How can they help the learners in their learning process? 

 To what extent did they contributed to the students’ development and their 

capacity to learn independently? 

 What evaluation and assessment strategy will enable to measure the mastery 

of the objectives and expectations of the course? 

These and other components, such as prior knowledge of students and their 

capacity and engagement to learn should be part of this investigation on the part 

of the faculty member. 

Other factors to consider in effective teaching are the following: 

Knowing students: 

Contemporary models and assumptions about teaching views it as a process of 

construction new knowledge and understanding, and building on prior beliefs and 

knowledge. The implication of these views is that learning is enhanced when 

teachers pay particular attention to the prior knowledge learners bring to the 

situation. This is why cooperation and collaboration are needed between faculties 

and departments in order to complement each other in providing quality teaching 

and support to the learners. Misconceptions about prior learning can also be a 
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hindrance that will lead to unfortunate situations in the learning process. The key 

in knowing students and their educational background and prior knowledge is 

that faculty can build on this knowledge and accompany the learners in the 

provision of more complete and complex understandings of ideas and 

phenomena. 

Capitalizing on students’ goals 

Motivation is required for active learning, but active learning can also contribute 

to student motivation. This reciprocity supports the importance of the effective 

interaction between the learner and the learning experience. Promoting this 

interaction requires instructional approaches and strategies that capitalizes on 

students’ goals and interests. In addition to acknowledging these personal goals, 

faculty ca also discuss with students how a course or certain concepts may be 

useful to them in their careers and their lives. Placing the particular course in the 

context of professional practises or useful information to daily personal activities 

can be examples on reaching students and their objectives. Understanding how 

competencies can be useful to adapt in tomorrow’s society and how students can 

contribute to model these competences. 

Designing academic tasks that are challenging requires some knowledge of the 

students and their level of knowledge in the area. Faculty can then increase the 

requirements and the learning activities to enhance students’ expectations of 

success. 

Establishing Classroom and Program Environment 

Learners come into the classrooms with different levels of preparation, 

competencies, experiences and motivation. Many teachers recognize this and 

respect differences and preferences and attempt to create opportunities for all 

students to achieve. Some of these accommodations are easy and simple to 

implement; others are far more difficult. 

Positive classroom climate and experiences result when students believe they 

are valued and respected as members of a learning group, they are respected for 
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their contributions in the classroom and that taking intellectual risks is acceptable 

and valued. The key to establishing a positive learning climate is attained while 

helping students understand what to expect, give feedback, and provide them 

with a sense of control over their own education. 

Learning in HEI’s is a joint responsibility of faculty and learners, whereby 

together, they must create and maintain an atmosphere of mutual respect, a 

common interest in discovery and innovation and a quest for success. 

Helping learners to learn 

Individuals select learning strategies that they believe will help understand the 

meaning of the information while making links and relationships between 

concepts and theories. It is important that the learner chose which learning 

strategies that will be effective for a specific task and why. It is a reflective 

process of thinking about thinking and learning to learn. Helping students 

develop strategies to improve their ability to remember and recall information as 

well as self-management, time management and motivation can be integrated in 

courses and programs of study. Faculty can teach study skills as part of their 

course, by probing questions for each reading assignment so that the learners 

can practise processing of data and information. Faculty can also decide to 

diagnose study skills, as well as content knowledge, when they conduct 

placement tests or can refer students to support services when available within 

the institutions. 

Engaging and motivating students 

Courses can be designed so the students are passive learners; it usually do not 

prepare them to prepare well for other learning experiences or future work 

experiences. To learn effectively, students should be engaged in their learning, 

by questioning, applying, and reflecting on what they are learning. Engaging 

learners in their own learning should be a requirement that is part of the faculty’s 

expectations. The delivery of information, data and facts by faculty does not 

ensure learning on the part of the learners. The learner need to summarize, 
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dissect, organize and integrate the information in order to be able to use it 

effectively. Active learning should take place within the classroom and between 

classes; students then need assistance and support from faculty on how to 

integrate the materials and the content to be mastered. 

Different strategies exists when we examine the engagement of students in their 

own learning. The following table provides examples on situations and the 

degree of engagement of the learners: 

 

 

 Instructional Strategies Level of Engagement of Learners 

Faculty-centered strategies with great 

amount of lectures 

Low level of engagement 

Interactive strategies with 

communication among learners and 

between faculty and students 

Medium level of engagement 

Experiential strategies with labs, 

simulations, role playing and 

internships 

High level of engagement 

Individualized strategies while 

providing immediate feedback to 

reinforce student efforts (pacing and 

computer-based instruction are often 

added as modes of delivery) 

Very high level of engagement 

Table 1. Instructional strategies and level of engagement of learners   

Modifying Faculty-centered lectures 

Lectures continues to be common instructional strategies. Lectures are still a 

very effective way to provide up-to-date information, adapt content and material 

to students’ interests and backgrounds, build connections between content and 

summarize concepts and models. Effective lectures are defined and 
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characterized by clarity, organization and expressiveness. When lectures are 

accompanied by active learning methods, they are very effective in gaining new 

insights and information on the content of a course or program.  Asking students 

to analyze situations, to find appropriate examples, solve problems and issues 

and to evaluate ideas complement lecturing. Faculty can stop their lecture and 

involve students by asking them to summarize, to synthesize and reflect on what 

has been presented. Student understanding and integration of the content are 

key components of effective lecturing. Collaborative learning teams, asking 

students to summarize what has been presented and relating the materials to 

“real life” situations can add value to lectures. Interactive instructional activities, 

added to effective lectures, can contribute to great educational experiences. 

3. Overview of student-centered Learning and Learning Styles 

3.1 Student-centered learning 

Traditionally faculty focused on what they did, and not on what the students are 

learning. This emphasis on what faculty members do often leads to students who 

are passive learners and who do not take responsibility for their own learning. As 

was stated numerous times in this module, taking charge of their own learning is 

certainly a step in the right direction to enhance learning.  The term student-

centered learning refers to a wide variety of educational programs, learning 

experiences, instructional approaches, and academic-support strategies that are 

intended to address the distinct learning needs, interests, aspirations, or cultural 

backgrounds of individual students and groups of students. To accomplish this 

goal, HEI’s, teachers and other educational specialists may employ a wide 

variety of educational methods, from modifying assignments and instructional 

strategies in the classroom to entirely redesigning the ways in which students are 

grouped and taught in a class.  

Student-centered teaching methods shift the focus of activity from the teacher to 

the learners. These methods include active learning, in which students solve 

problems, answer questions, formulate questions of their own, discuss, explain, 

debate, or brainstorm during class; cooperative learning, in which students work 
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in teams on problems and projects under conditions that assure both positive 

interdependence and individual accountability; and inductive teaching and 

learning, in which students are first presented with challenges (questions or 

problems) and learn the course material in the context of addressing the 

challenges. Inductive methods include inquiry-based learning, case-based 

instruction, problem-based learning, project-based learning, discovery learning, 

and just-in-time teaching. Student-centered methods have repeatedly been 

shown to be superior to the traditional teacher-centered approach to instruction, 

a conclusion that applies whether the assessed outcome is short-term mastery, 

long-term retention, or depth of understanding of course material, acquisition of 

critical thinking or creative problem-solving skills, formation of positive attitudes 

toward the subject being taught, or level of confidence in knowledge or skills. 

Learner-centered teaching is an approach to teaching that is increasingly being 

encouraged in higher education. Learner-centered teachers do not employ a 

single teaching method. This approach emphasizes a variety of different types of 

methods that shifts the role of the instructors from givers of information to 

facilitating student learning.  

Educators commonly use three phrases with this approach. Learner- centered 

teaching places the emphasis on the person who is doing the learning (Weimer, 

2002). Learning-centered teaching focuses on the process of learning. Both 

phrases appeal to faculty because these phrases identify their critical role of 

teaching in the learning process. This approach seems to encourage students to 

be more empowered, and appears to take the teacher out of his traditional role, 

while becoming a facilitator for the learners. 

Strong, research evidence exists to support the implementation of learner-

centered approaches instead of teacher-centered approaches. Knowledge of this 

research helps teachers defend their teaching methods to their students and to 

more traditional faculty peers. An overview of this evidence can be summarized 

in the following five components: 

1. The knowledge base. The conclusive result of decades of research on 
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knowledge base is that what a person already knows largely determines what 

new information he attends to, how he organizes and represents new 

information, and how he filters new experiences, and even what he determines to 

be important or relevant. (Alexander & Murphy, 2000) 

2. Strategic processing and executive control. The ability to reflect on and 

regulate one’s thoughts and behaviors is an essential aspect of learning. 

Successful learners are actively involved in their own learning, monitor their 

thinking, think about their learning, and assume responsibility for their own 

learning. 

3. Motivation and affect. The benefits of learner-centered education include 

increased motivation for learning and greater satisfaction with education; both of 

these outcomes lead to greater achievement. Research shows that personal 

involvement, intrinsic motivation, personal commitment, confidence in one’s 

abilities to succeed, and a perception of control over learning lead to more 

learning and higher achievement in HEI’s. (Alexander & Murphy, 2000) 

4. Development and individual differences. Individuals progress through various 

common stages of development, influenced by both inherited and environmental 

factors. Depending on the context or task, changes in how people think, believe, 

or behave are dependent on a combination of one’s inherited abilities, stages of 

development, individual differences, capabilities, experiences, and environmental 

conditions. (Alexander & Murphy, 2000) 

5. Situation or context. Theories of learning that highlight the roles of active 

engagement and social interaction in the students’ own construction of 

knowledge strongly support this learner-centered paradigm. Learning is a social 

process. Many environmental factors including how the faculty teaches, and how 

actively engaged the student is in the learning process positively or negatively 

influence how much and what students learn. In comparison studies between 

students in lecture and active learning courses, there are significantly more 

learning gains in the active learning courses. (Lambert & McCombs, 2000) 

Other research conducted on learner-centered approaches has revealed that 

when the focus becomes student learning, HEI’s attain higher rates of student 
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retention and have better prepared graduates than those students who were 

more traditionally trained. 

Weimer (2002) described five learner-centered practice areas that need to 

change to achieve learner-centered teaching: the function of content, the role of 

the teacher, the responsibility for learning, the processes and purposes of 

assessment, and the balance of power.  

 

1. The functions of the content in learner-centered teaching include building a 

strong knowledge foundation and to develop learning skills and learner self-

awareness.  

2. The roles of the teacher should focus on student learning. The roles are 

facilitative rather than didactic.  

3. The responsibility for learning shifts from the teacher to the students. He or 

she creates learning environments that motivate students to accept 

responsibility for learning. 

4. The processes and purposes of assessment shift from only assigning grades 

to include constructive feedback and to assist with improvement. Learner-

centered teaching uses assessment as a part of the learning process. 

5. The balance of power shifts so that the faculty shares some decisions about 

the course with the students such that the faculty and the students collaborate 

on course policies and procedures.  

While Weimer’s model appeals to faculty, they find that is less pragmatic in 

describing ways to implement change. Since these five practices are broad 

abstract categories, they do not identify specific learner-centered behaviors for 

many faculty. To assist faculty, each practice into specific components are 

defined and incremental steps between faculty-centered and learner-centered 

teaching. Incremental steps allow faculty to make changes gradually over time. 

These incremental steps define a manageable transition process from teacher-

centered to learner-centered teaching. Some practical ideas on moving from a 
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traditional approach to teaching and learning and to adopt a learner-centered 

approach are presented in the following section:  

3.2 Learning Styles 

Whichever model of learning styles is used, specialists agree that almost no one 

falls neatly into only one learning style. People may be categorized into one, but 

their various traits can apply to others or they may have a secondary learning 

style that works for them significantly better than another. For example, a student 

may be primarily a visual learner, have some skills for auditory learning, and 

have no skill for learning kinaesthetically. 

The term “learning styles” speaks to the understanding that every person learns 

differently. Technically, an individual’s learning style refers to the preferential way 

in which the student absorbs, processes, comprehends and retains information. 

Different people learn differently, and psychologists have attempted through the 

years to spell out the traits of different types of learners and categorize them into 

different “learning styles.” 

Naturally, there are many models of different learning styles in education.  As a 

teacher, your best option is to use a variety of teaching techniques to give all 

students the best chance to succeed. Here are the main styles that can be 

utilized by faculty and some characteristics of each: 

Visual Learning Style: (learn through seeing) People with a visual learning style 

absorb information by seeing it in front of them and storing the images in their 

brains. They often enjoy reading, have good handwriting, are very detail-oriented, 

are organized, and have a keen awareness of colors and shapes. They tend to 

struggle with verbal directions and are easily distracted by noise. They remember 

people’s faces better than their names, and they often need to maintain eye 

contact with a person to concentrate on a conversation. 

Here are some advices for helping visual learners excel in the classroom: 

•Write out directions. 
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•Use visuals when teaching lessons, such as pictures, charts, diagrams, maps, 
and outlines. 

•Physically demonstrate tasks. 

•Organize information using videos, diagrams and hand-outs. 

•Talk with the learner face-to-face and make eye contact whenever possible. 

•When directions are given verbally, encourage the learner to ask for clarification 
when she doesn’t understand fully. 

•Encourage the learner to write plenty of notes and organize information on 
paper and with objects. 

•Provide a quiet, neat place to study, and minimize distractions as much as 
possible. 

Auditory Learning Style: (learn through listening) Verbal language is the prime 

form for exchanging information for those within the auditory learning style. They 

learn best by hearing and speaking. They often talk more than the average 

person, are very social, enjoy hearing stories and jokes, understand concepts by 

talking about them, and may excel in music or the performing arts. 

Some auditory learners read slowly and have trouble writing, struggle to follow 

written directions, and have a tough time staying quiet for long stretches of time. 

They remember names and recognize tone of voice well, while not always 

remembering people’s faces.  

Try these techniques when teaching auditory learners: 

•Allow the learner to explain concepts verbally and give oral reports. 

•Suggest to the learner to memorize information by repeating it aloud. 

•Assign projects and study times to be done in small and large groups. 

Kinesthetic Learning Style: (learn through moving, doing and touching) People 

with the kinesthetic learning style learn best by doing: moving around and 

handling physical objects. They like to explore the outdoors, are often very 

coordinated, may excel in athletics and performing arts, and usually express their 

feelings physically. They prefer trying new skills for themselves rather than being 

given directions or shown a demonstration. 
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In recent years, more educators have accepted that they simply learn differently 

and have urged educators to consider more kinesthetic learning activities. 

These teaching suggestions can help you get the most out of kinesthetic 

learners: 

•Give breaks frequently. 

•Let the person try something first before you give detailed instructions. 

•Provide plenty of hands-on learning tools, such as labs, “real life” projects and 
creativity exercises by doing. 

•Don’t limit the study space to the usual desk.  

•Teach educational concepts through simulations, cases and projects. 

•Assign presentations in which learn demonstrate concepts or skills. 

4. Best practices in teaching and learning 

Teaching and learning are inherently intertwined and this necessitates a holistic 

approach to any development initiative. Encouraging a quality teaching culture 

will consist in inter-linking the various types and levels of support so that 

collaboration and its likely impacts on the teaching and learning are enhanced 

among leaders, teachers, students, staff and other stakeholders. Strengthening 

horizontal linkages and creating synergies is a particularly effective way of 

supporting the development of quality teaching. 

Hénard and Roseveare (2012) have edited an excellent handbook on quality 

teaching on Higher Education based on various practises and experiences of 

institutions throughout the globe. Many of the thoughts expressed can be 

summarized as best practices and quality principles that should guide 

administrators, faculty and the university communities in HEI’s regarding 

teaching and learning at their institutions. 

These examples are shared with the university community based on many 

assumptions and premises, one being that the learner should be at the centre of 

attention of HEI’s and that faculty play a crucial role in the success of every 

learner that comes through the doors of these institutions.  
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As cited in this teaching quality document citing examples throughout the world, 

teaching and learning are also influenced by contextual shifts within the higher 

education environment.  

Current factors influencing the quality of teaching include: 

 the internationalization of higher education 

 the increasingly broadening scope of education and greater diversity of 

student profiles 

 the rapid changes in technology, which can quickly make program content 

and pedagogies obsolete 

 the demand for greater civic engagement of graduates and regional 

development of higher education 

 the increased pressures of global competition, economic efficiency 

 the need to produce a skilled workforce to meet the challenges of the 21st 

century  

As stated through research-based documents and articles form every part of the 

world, there are basic principles that drive the success of teaching and quality 

learning in higher education institutions. Here are some of these beliefs and 

value statements: 

 teaching and learning are fundamental core missions of our universities and 

colleges 

 active student involvement is essential in governance, curricular design, 

development and review, quality assurance and review procedures 

 the preference of research over teaching in defining academic merit needs 

rebalancing; 

 that academic staff are employed not just to teach, but to teach well, to a high 

professional standard 

 it is a key responsibility of institutions to ensure their academic staff are well 

trained and qualified as professional teachers and not just qualified in a 

particular academic subject 
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 this responsibility extends to ensuring new staff have a teaching qualification 

or equivalent on entry or have access to credible teacher training courses in 

the early years of their career 

 that this responsibility extends to providing opportunities for continuous 

professional career development as a professional teacher and not just as a 

subject/discipline specific academic expert. 

There are many sources and many reasons cited for criticism in higher 

education.  Apathetic students, illiterate graduates, incompetent teaching, 

impersonal campuses and non-relevant content to “real life” situations. 

Numerous reports have spelled out the problems. Countries and states have 

been quick to respond by holding out carrots and beating with sticks. There are 

neither enough carrots nor enough sticks to improve teaching and learning 

without the commitment and action of students and faculty members. They are 

the precious resources on whom the improvement of university education 

depends. 

The following are seven principles based on research on good teaching and 

learning in colleges and universities. Good practice in teaching and learning:  

1. Encourages contact between students and faculty 

2. Develops reciprocity and cooperation among students 

3. Encourages active learning 

4. Gives prompt feedback 

5. Emphasizes time on task 

6. Communicates high expectations 

7. Respects diverse talents and ways of learning.  

These seven principles are intended as guidelines for faculty members, students, 

and administrators to improve teaching and learning. These principles seem like 

good common sense, and they are -- because many teachers and students have 

experienced them and because research supports them. They rest on numerous 

years of research on the way teachers teach and students learn how students 

learn, and how students and faculty talk to each other. While each practice can 



  22BEST PRACTISES ON EFFECTIVE TEACHING AND LEARNING‐ PARTICIPANTS’ MANUAL 

stand alone on its own, when all are present their effects multiply. Together they 

employ six powerful forces in education: activity, expectations, cooperation, 

interaction, diversity, and responsibility. Good practices hold as much meaning 

for professional programs as for the liberal arts.  

In addition, the implications of these principles affect the way governments fund 

and govern higher education. As faculty members, academic administrators, and 

student personnel staff, most of our working lives has been spent trying to 

understand our students, our colleagues, our institutions and ourselves. With the 

implications of this research for practice, we hope to help us all do better. We 

recognize that content and pedagogy interact in complex ways. What is taught, 

after all, is at least as important as how it is taught. In contrast to the long history 

of research in teaching and learning, there is little research on the college 

curriculum. A university education should prepare students to understand and 

deal intelligently with modern life.  

Quality teaching is the use of pedagogical techniques to produce positive 

learning outcomes for students. It involves several dimensions, including the 

effective design of curriculum and course content, a variety of learning contexts 

(including guided independent study, project-based learning, collaborative 

learning, experimentation, etc.), soliciting and using feedback, and effective 

assessment of learning outcomes. It also involves well-adapted learning 

environments and student support services. Experience showed that fostering 

quality teaching is a multi-level endeavor. Support for quality teaching takes 

place at three inter-dependent levels: 

 At the institution-wide level: including projects such as policy design, and 

support to organization and internal quality assurance systems. 

 Program level: comprising actions to measure and enhance the design, 

content and delivery of the programs within a department or a school. 

 Individual level: including initiatives that help faculty achieve their mission, 

encouraging them to innovate and to support improvements to student 

learning and adopt a learner-oriented focus. 
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These three levels are essential and inter-dependent. However, supporting 

quality teaching at the program level is key so as to ensure improvement in 

quality teaching at the discipline level and across the institution. 

Support for quality teaching can be manifested through a wide range of activities 

that are likely to improve the quality of the teaching process, of the program 

content, as well as the learning conditions of students. Hybrid forms often prevail 

in institutions. These can include initiatives such as: 

 A centre for teaching and learning development 

 Professional development activities (e.g. in-service training for faculty) 

 Teaching excellence awards and competitions for remarkable 

improvements 

 Teaching innovation funds 

 Teaching recruitment criteria  

 Support to new initiatives of innovative pedagogy 

 Communities of teaching and learning practices 

 Learning environments (libraries, computing facilities…) 

 Organization and management of teaching and learning 

 Support to foster student achievement (e.g. counselling, career advice, 

mentoring…) 

 Students’ evaluation (i.e. program ratings, evaluating learning 

experiences) 

 Self-evaluation of experimentations, peer-reviewing, benchmarking of 

practices 

 Community service and work-based programs, development-based 

programs 

 Competence-based assessments 

Institutions will engage and promote quality teaching for the following reasons: 

 To respond to the growing demand for meaningful and relevant teaching. 

Students as well as employers want to ensure that their education will lead 



  24BEST PRACTISES ON EFFECTIVE TEACHING AND LEARNING‐ PARTICIPANTS’ MANUAL 

to gainful employment and will equip them with the skills needed to evolve 

professionally over a lifetime and to be prepare them for tomorrow’s 

society. 

 To demonstrate that they are reliable providers of good quality higher 

education, while operating in a complex setting, with multiple 

stakeholders, each with their own expectations (governments, funding 

agencies, local authorities, employers. etc.. 

 To balance performance on teaching and learning achievements along 

with research  

performance, since even for elite, world-class universities, research 

performance is no longer sufficient to maintain the reputation of the 

institution. 

 To more effectively compete for students against the backdrop of higher 

tuition fees and greater student mobility.  

 To increase the efficiency of the teaching and learning process as funding 

constraints become more stringent. 

Selection of teaching, learning and assessment methodologies should be 

considered alongside an understanding of theories about learning. Notable 

among the perceptions that emerge from what we understand about how 

students learn are the following: 

• Learners experience the same teaching in different ways. 

• Learners will approach learning in a variety of ways and the ways we teach may 

modify their approaches. 

• Prior knowledge needs to be activated. 

• Learners have to be brought to ‘engage’ with what they are learning so that 

transformation and internalization may occur. 

• Learners bring valuable experience to learning. 

• Learners may be more motivated when offered an element of choice. 
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• Learners need to be able to explain their answers, and answer and ask ‘why?’ 

questions. 

• Learners taking a discipline that is new to them may struggle to think in the 

appropriate manner (an important point in modular programs). 

• Teachers need to understand where learners are starting from so that they can 

get the correct level and seek to correct underlying misconceptions or gaps. 

• Teachers and learners are both responsible for learning happening. 

• Teachers need to be aware of the impact of cultural background and beliefs on 

learner behavior, interpretation and understanding. 

• Feedback and discussion are important in enabling the teacher and learner to 

check that accommodations of new understanding are ‘correct’. 

• Formal and informal discussion of what is being learnt in a peer (small) group 

can be a powerful learning tool. 

Groff has suggested the following seven principles supporting effective learning: 

1. Learners have to be at the center of what happens in the classroom with 

activities focused on their cognition and growth. They have to actively engage in 

learning in order to become self-regulated learners who are able to control their 

emotions and motivations during the study process, set goals, and monitor their 

own learning process. 

2. Learning is a social practice and can’t happen alone. “By our nature we are 

social beings and we learn by interacting,” Groff said. “We learn by pushing and 

pulling on concepts with one another.” Structured, collaborative group work can 

be good for all learners; it pushes people in different ways. 

3. Emotions are an integral part of learning. Learners understand ideas better 

when there’s interplay between emotions, motivation and cognition, so positive 

beliefs about oneself are a core part of reaching a more profound understanding. 

The power of emotions and motivation in the classroom are well documented, but 
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often overlooked because they are “soft.” Still most teachers know that if a 

learner is upset about something that happened at home or in school, he won’t 

learn well. Similarly, keeping students motivated should be the starting point of 

learning. If students understand why it matters, learning becomes more important 

to them. 

4. Learners are different and innovative learning environments reflect the various 

experiences and prior knowledge that each student brings to class. “You really 

want practices and processes that help teachers engage each student where 

they are,” said Groff. This principle is understood by every frustrated educator 

teaching to a “middle” that doesn’t exist. 

5. Students need to be stretched, but not too much. “It’s really critical to find that 

student’s sweet spot,” Groff Said. Educators should try to prevent both coasting 

and overloading. Students need to experience both academic success and the 

challenge of discovery. In a diverse classroom group work can help achieve this 

as students at different levels help one another. 

6. Assessment should be for learning, not of learning. Assessments are 

important, but only to gauge how to structure the next lesson for maximum 

effectiveness. It should be meaningful, substantial, and shape the learning 

environment itself. “Good teachers do this informally most of the time,” Groff said. 

“But when it’s done well and more formally it’s a whole structure and 

methodology where you collect feedback on the learning pathway and it drives 

the next step that you take.” 

7. Learning needs to be connected across disciplines and reach out into the real 

world. Learning can’t be meaningful if students don’t understand why the 

knowledge will be useful to them, how it can be applied in life. Understanding the 

connections between subjects and ideas is essential for the ability to transfer 

skills and adapt. “We can’t just have things remain in silos that never interact,” 

Groff said. 
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Groff then submitted implementation strategies for these seven principles. Many 

of the seven principles Groff outlines are second nature to effective teachers, but 

they can feel hard to achieve within educational institutions that are slow-moving, 

bureaucratic and resistant to change. Still Groff says there are ways for teachers 

who want to create an innovative learning environment to begin down the path, 

even without the full support of their colleagues and administration. Everyone 

knows the common barriers educators face: the school culture, the students and 

themselves. Groff says with some reflection and problem solving, faculty can 

often begin to work around these barriers. An educator might think she’s open to 

innovation without realizing that there are preconceived notions about how one 

should teach that are deeply ingrained. 

In the following section of the module, we suggest how to implement these 

principles that were suggested earlier: 

1. Encourage Student – Faculty Contact 

Frequent student – faculty contact in and out of classes is an important factor in 

student motivation and involvement. Faculty concern helps students get through 

rough times and keep on working. Knowing faculty members well enhances 

students’ intellectual commitment and encourages them to think about their own 

values and future plans. 

Implementation Ideas: 

• Share past experiences, values, and attitudes. 

• Design an activity that brings students to your office during the first weeks of 

class. 

• Try to get to know your students by name by the end of the first three weeks of 

the term. 

• Attend, support, and sponsor events led by student groups. 

• Treat students as human beings with full real lives; ask how they are doing. 
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• Hold “out of class” review sessions. 

• Use email regularly to encourage and inform. 

• Take students to professional meetings or other events in your field. 

2. Support Cooperation among Students 

Learning is enhanced when it is more like a team effort than a solo race. Good 

learning, like good work, is collaborative and social, not competitive and isolated. 

Working with others often increases involvement in learning. Sharing one’s own 

ideas and responding to others’ reactions improves thinking and deepens 

understanding. 

Implementation Ideas: 

• Ask students to share information about each other’s backgrounds and 

academic interests. 

• Encourage students to prepare together for classes or exams. 

• Create study groups within your course. 

• Ask students to give constructive feedback on each other’s work and to explain 

difficult ideas to each other. 

• Use small group discussions, collaborative projects in and out of class, group 

presentations, and case study analysis. 

• Ask students to discuss key concepts with other students whose backgrounds 

and viewpoints are different from their own. 

• Encourage students to work together. 

3. Support Active Learning 

Learning is not a spectator sport. Students do not learn much just sitting in 

classes listening to faculty, memorizing assignments, and spitting out answers. 

They must talk about what they are learning, write about it, relate it to past 
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experiences, and apply it to their daily lives. They must make what they learn 

part of themselves. 

Implementation Ideas: 

• Ask students to present their work to the class. 

• Give students concrete, real life situations to discuss and analyze. 

• Ask students to summarize similarities and differences among research 

findings, artistic works or laboratory results. 

• Model asking questions, listening behaviors, and feedback. 

• Encourage use of professional journals. 

• Use technology to encourage active learning. 

• Encourage use of internships, study abroad, service learning, co-op programs 

and clinical opportunities. 

• Use class time to work on projects. 

 

3. Gives Prompt Feedback 

Knowing what you know and don’t know focuses learning. Learners need 

appropriate feedback on performance to benefit from courses. In getting started, 

they need help in assessing existing knowledge and competence. In classes, 

students need frequent opportunities to perform and receive suggestions for 

improvement. At various points during their university experience, and at the end, 

students need chances to reflect on what they have learned, what they still need 

to know, and how to assess themselves. 

Implementation Ideas: 

• Return examinations promptly, preferably within a week, if not sooner. 

• Schedule brief meetings with the students to discuss their progress. 
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• Prepare problems or exercises that give students immediate feedback on how 

well they are doing. 

• Give frequent quizzes and homework assignments to help students monitor 

their progress. 

• Give students written comments on the strengths and weakness of their 

tests/papers. 

• Give students focused feedback on their work early in the term. 

• Consider giving a mid-term assessment or progress report. 

• Be clear in relating performance level/expectations to grade. 

• Communicate regularly with students via social media about various aspects of 

the class. 

4. Emphasizes Time on Task  

Time plus energy equals learning. There is no substitute for time on task. 

Learning to use and manage one’s time well is critical for students and 

professionals alike. Learners need help in learning effective time management. 

Allocating realistic amounts of time means effective learning for students and 

effective teaching for instructors. 

Implementation Ideas: 

• Communicate to students the amount of time they should spend preparing for 

class. 

• Expect students to complete their assignments promptly. 

• Underscore the importance of regular work, steady application, self-pacing, 

scheduling. 

• Divide class into timed segments so as to keep on task. 

• Meet with students who fall behind to discuss their study habits, schedules. 
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• Don’t hesitate to refer students to learning skills professionals on campus. 

• Use technology to make resources easily available to students. 

• Consider using mastery learning, contract learning, and computer assisted 

instruction as appropriate. 

6. Communicates High Expectations 

Expect more and you will get it. High expectations are important for everyone—

for the poorly prepared, for those unwilling to exert themselves, and for the bright 

and well-motivated. Expecting students to perform well becomes a self-fulfilling 

prophecy when instructors hold high expectations for themselves and make extra 

efforts. 

Implementation Ideas: 

• Make your expectations clear at the beginning of the course both in writing and 

orally. Tell them you expect them to work hard. 

• Periodically discuss how well the class is doing during the course of the 

semester. 

• Encourage students to write; require drafts of work. Give students opportunities 

to revise their work. 

• Set up study guidelines. 

• Publish students’ work on a course website. This often motivates students to 

higher levels of performance. 

• Be energized and enthusiastic in your interaction with students. 

7. Respects Diverse Talents and Ways of Learning 

There are many roads to learning. People bring different talents and styles of 

learning to their university experience. Students rich in hands-on experiences 

may not do so well with theory. Students need the opportunity to show their 
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talents and learn in ways that work for them. They can be pushed to learning in 

new ways that do not come so easily. 

Implementation Ideas: 

• Use a range of teaching activities to address a broad spectrum of learners. 

• Provide extra material or exercises for participants in your class who lack 

essential background knowledge or skills. 

• Identify students’ learning styles, backgrounds at the beginning of the semester. 

• Use different activities in class – videos, discussions, lecture, groups, guest 

speakers, pair work. 

• Use different assignment methods – written, oral, projects, etc. – so as to 

engage as many ways of learning as possible (e.g., visual, auditory). 

• Give students a real-world problem to solve that has multiple solutions. Provide 

examples and questions to guide them. 

One of the key ingredient in fostering learning, as stated often in this module, is 

to accompany the students in becoming self-directed learners. They then monitor 

and adjust their approaches to learning. In doing so, learners may engage in a 

variety of metacognitive processes to monitor and control their learning—

assessing the task at hand, evaluating their own strengths and weaknesses, 

planning their approach, applying and monitoring various strategies, and 

reflecting on the degree to which their current approach is working.  

Unfortunately, learners tend not to engage in these processes naturally. When 

students develop the skills to engage these processes, they gain intellectual 

habits that not only improve their performance but also their effectiveness as 

learners. Learning should help individuals develop the intellectual, personal and 

social resources that will enable them to participate as active citizens, contribute 

to economic, social or community development and flourish as individuals in a 

diverse and changing society. Learning in higher education extends beyond 

subject expertise to personal and social development and critical thinking.  
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In this new environment and exciting context, we can see that teaching evolve 

from their professorial roles to coaching roles. Faculty members in competency-

based programs have shifted from professors to coaches. Where it has been 

encouraged and implemented, his move has yielded astounding results in terms 

of student learning, retention and graduation. 

Coaching in HEI’S is a personalized and continuous process that facilitates 

student learning and development to improve performance in solving discipline-

related problems. Faculty coaches question the learner until the learner acquires 

facts and builds ideas for creative problem solving. The end goals of coaching 

include: building student awareness of how to approach complicated problems, 

increasing learner confidence by helping him or her figure out an individualized 

approach to problem solving, and motivating learners to improve performance by 

acting as a constant source of support. Coaching is not advice giving, mentoring 

or the mere act of transferring skills from an expert to a nonexpert. Effective 

coaches enable the development and action planning of a learner. 

 

5. Conclusion  

As we were able to see in this module, teaching and learning are complex 

dimensions of institutional dynamics. A strong relationship between faculty and 

learners is needed to attain good results and success, while fostering an 

appropriate climate for learning in HEI’s. Best practices and exemplary situations 

revealed that both the faculty members and students need to move from a 

traditional approach to teaching to a new paradigm in learning where the 

emphasis and the focus are on the learner. Learner-centered pedagogy and 

approaches are one of the main component that needs to be nurtured, according 

to best practices throughout the world. 
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